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A SPECTRUM OF APPROACHES TO SCAFFOLDING FOR PROJECTS



This document is meant to articulate a variety of approaches to the way instruction is provided during a project.   There are some important ideas to keep in mind as you read this document:
1) Just because a teacher's practice is largely on the left side (more teacher-centered) of the table doesn't mean he/she isn't doing PBL.   The approach on the left side might be more developmentally appropriate for students new to a PBL environment.  
2) This is a work in progress, and descriptors may be fluid – a teacher can easily show practices in a variety of columns.  If you have thoughts about ways to augment this document, please have that discussion with your colleagues and your NTN Coach.

	
	Early stages of PBL Environment /        Beginning approach scaffolding
	Developing PBL Environment /      Intermediate approach scaffolding
	Well-established PBL environment /          More sophisticated scaffolding

	TEACHERS 
(i.e. what teachers do) 
	· Teachers are constantly stating/explaining the PBL process to students
· Teacher plans daily lessons ahead of time. 
· Sequence and timing of activities is planned out ahead of time. 
· “Next Steps” are identified by students, but teacher provides strong guidance or prescription for sequence of next steps 
· Every lesson/day is tied to a Need to Know 
· Every lesson is discussed by teacher:  “This is why we are doing this activity”, tying it to NTK and the final product. 
· Need to Know list is largely referenced and managed by the teacher 
· Whole-class instruction might be more common than workshop. 
· ...using mechanisms like think/pair/share, or other assessments that clearly indicate student understanding during delivery. 
· Need for workshops is identified by teacher 
· Workshops are typically mandatory 
· Teacher prompts students, and plans for time in class for students to make connection between lesson and final product.
· Contracts tend to be more simple.  Roles are defined by the teacher. 
· Teacher models the skills (both content and learning outcomes) that are assessed. 
· Exemplar final products or similar strategies are used to articulate expectations for project. 
· Several lessons in project require student interaction, but teacher may structure interaction for all groups
	· Teachers start to prompt students about "what is the next part of the process?" 
· Teacher plans daily lessons, but doesn't necessarily adhere to a rigid schedule of lessons. 
· After project roll-out, students decide upon which next step they will take, and teachers give students more agency by guiding decision-making of next steps thereafter. 
· Every lesson/day is tied to Need to Knows.
· Teacher employs a mix of teacher-initiated and student-initiated workshops. 
· Teacher prompts students to identify and reflect on goals and NTK's during and after every lesson.  
· Teacher models the skills (both content and learning outcomes) that are assessed. 
· Exemplar products may be used for articulating expectations for end product.
· Teacher plans for time in class for students to tie learning in lessons to final product 
· Many lessons in project require student interaction, and teacher prompts for or suggests structures for that interaction, depending upon group need.
  
	· Teachers challenge students on process. 
· Teacher has several lessons planned – and more than one lesson may address the same need-to-know. 
· Teacher may carry out an unplanned or impromptu lesson as a response to student-identified NTK. 
· Every lesson/day is tied to a Need to Know 
· Mechanisms are in place for students to identify their NTKs, and request workshops (or labs, or whatever) to address the NTKs/goals of project. 
· Lessons are not necessarily scheduled from the get-go;  Sequence of scaffolding events is sensitive to when students identify the NTK 
· Teachers might offer the same workshop more than once in a project, depending upon when students need it. 
· Workshops can be small in size; the rest of the class can be trusted to carry out independent work 
· Most workshops tend to be student-initiated. 
· Workshops can be optional. 
· Teacher models the skills (both content and learning outcomes) that are assessed. 
· Teachers might offer a variety of options for contract templates, or prompt students to create their own template.

	
	Early stages of PBL Environment /        Beginning approach scaffolding
	Developing PBL Environment /      Intermediate approach scaffolding
	Well-established PBL environment /          More sophisticated scaffolding

	 STUDENTS   (i.e. what students do) 
	·  Student can articulate what a "professional environment" should look like. 
· Student can clearly articulate their strengths and weaknesses across learning outcomes, using NT tools and their own experience. 
· Students can articulate the purpose of the NTK and Next steps lists. 
· Students see that the NTK and next step list drives the curriculum. 
· Students can articulate why the sequence is in the order that it is. 
· Students can articulate the NTK that any scaffolding activity addresses. 
· Students can articulate what the final product can be used for.
	·  Student uses knowledge of strengths and weaknesses to set goals and create next steps for their own learning. 
· Students maintain and frequently reference their own NTK and next step list 
· Students start to choose next steps from one to the next with the guidance of the teacher. 
· Students can articulate how a lesson helps them toward the goals of the project. 
· Students start to use NTKs or next steps to ask for workshops/activities. 
· Students start to use pacing charts, and assign one another homework.

	·  Student acts upon goals, and reflects upon action taken. 
· Students have internalized and use processes that serve the same purpose as a NTK and Next Step list. 
· Students can weigh options about sequencing, create and execute a plan for finishing project 
· Students immediately apply knowledge gained from lessons to the large project goals without prompting. 
· Students request workshops/activities from a variety of stakeholders (teacher, other students, outside experts, etc) 
· Students might generate their own contract format. 

· Students may generate their own roles in the group as they write contracts 
· Students engage in academic and relationship discourse without prompting.
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